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問 1、問 2よりいずれか 1問を選択し、解答してください。 

 

問題 1 

1-1． 次の英文を読み、その内容を踏まえて以下の設問に答えてください。 

 

At this point we may finally allow ourselves to generalize and underscore a very important theoretical 

conclusion derivable from the study of self-actualizing people. At several points in this chapter--and in 

other chapters as well--it was concluded that what had been considered in the past to be polarities or 

opposites or dichotomies were so only in less healthy people. In healthy people, these dichotomies were 

resolved, the polarities disappeared, and many oppositions thought to be intrinsic merged and coalesced 

with each other to form unities. See also Chenault (1969). 

      For example, the age-old opposition between heart and head, reason and instinct, or cognition and 

conation was seen to disappear in healthy people where they become synergic rather than antagonists, 

and where conflict between them disappears because they say the same thing and point to the same 

conclusion. In a word in these people, desires are in excellent accord with reason. St. Augustine's "Love 

God and do as you will" can easily be translated “Be healthy and then you may trust your impulses." 

      The dichotomy between selfishness and unselfishness disappears altogether in healthy people 

because in principle every act is both selfish and unselfish. Our subjects are simultaneously very spiritual 

and very pagan and sensual even to the point where sexuality becomes a path to the spiritual and 

"religious." Duty cannot be contrasted with pleasure nor work with play when duty is pleasure, when 

work is play, and people doing their duty and being virtuous are simultaneously seeking their pleasure 

and being happy. If the most socially identified people are themselves also the most individualistic people, 

of what use is it to retain the polarity? If the most mature are also childlike? And if the most ethical and 

moral people are also the lustiest and most animal? 

 

 

設問：なぜ、自己実現的人間には二分性の解消が可能であるのかについて、説明してください。 

 

 

出典：Maslow, A.H. , Frager, R. D. & James, F.(Eds.) (1987) Motivation and Personality 3rd Edition,  

Pearson. 

＊問題本文は著作権法上の理由から記載することができません。上記出展箇所をご確認ください。 
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1-2．次の英文を読み、その内容を踏まえて以下の設問に答えてください。 

 

Many age-old philosophical problems must be seen in a new light．Some of them perhaps may even be 

seen to be pseudoproblems resting on misconceptions about human motivational life. Here may be 

included, for instance, the sharp distinction between selfishness and unselfishness.  

If our instinctlike impulses, for instance to love, arrange it so that we get more personal "selfish" pleasure 

from watching our children eat a special treat than from eating it ourselves, then how shall we define 

"selfish" and how differentiate it from "unselfish"? Are people who risk their lives for the truth any less 

selfish than those who risk their lives for food, if the need for truth is as animal as the need for food? 

Obviously also hedonistic theory must be recast if animal pleasure, selfish pleasure, personal pleasure 

can come equally from gratification of the needs for food, sex，truth, beauty, love, or respect. This implies 

that a higher need hedonism might very well stand where a lower need hedonism would fall. The 

romantic-classic opposition, the Dionysian-Apollonian contrast must certainly be modified. In at least 

some of its forms, it has been based on the same illegitimate dichotomy between lower needs as animal 

and higher needs as nonanimal or antianimal. 

Along with this must go considerable revision of the concepts of rational and irrational, the contrast 

between rational and impulsive, and the general notion of the rational life as opposed to the instinctive 

life. 

 

（注）Dionysian 個人主義的で抑制のない向こうみずな行動 

    Apollonian 穏健で規則正しく保守的 

 

 

設問：なぜ、古くからの哲学的諸問題が再考されねばならないのか、考察してください。 

 

 

出典：Maslow, A.H. , Frager, R. D. & James, F.(Eds.) (1987) Motivation and Personality 3rd Edition,  

Pearson. 

＊問題本文は著作権法上の理由から記載することができません。上記出展箇所をご確認ください。 

  

研 究 科 名 科  目  名 

教育学研究科 

教育学専攻 
英 語（No.2） 

 



２０２５年度大学院博士後期課程入学試験問題 

 

                            

 

 

                                                                                    

 

  

 

 

問題 2 

2-1．以下はユネスコが提唱する世界市民教育の概要です。これを参考にして、世界市民教育とはどのようなも

のか説明してください。 

Global citizenship refers to a sense of belonging to a broader community and common humanity. It 

emphasises political, economic, social and cultural interdependency and interconnectedness between the 

local, the national and the global.  

Growing interest in global citizenship has resulted in increased attention to the global dimension in 

citizenship education as well, and the implications for policy, curricula, teaching and learning. Global 

citizenship education entails three core conceptual dimensions (i.e. cognitive, socio-emotional and 

behavioral), which are common to various definitions and interpretations of global citizenship education.  

（中略） 

Global citizenship education aims to be transformative, building the knowledge, skills, values and attitudes 

that learners need to be able to contribute to a more inclusive, just and peaceful world. Global citizenship 

education takes ‘a multifaceted approach, employing concepts and methodologies already applied in other 

areas, including human rights education, peace education, education for sustainable development and 

education for international understanding’ and aims to advance their common objectives. Global citizenship 

education applies a lifelong learning perspective, beginning from early childhood and continuing through all 

levels of education and into adulthood, requiring both ‘formal and informal approaches, curricular and 

extracurricular interventions, and conventional and unconventional pathways to participation’. 

Global citizenship education aims to enable learners to:  

▪ develop an understanding of global governance structures, rights and responsibilities, global issues and 

connections between global, national and local systems and processes;  

▪ recognise and appreciate difference and multiple identities, e.g. culture, language, religion, gender and our 

common humanity, and develop skills for living in an increasingly diverse world;  

▪ develop and apply critical skills for civic literacy, e.g. critical inquiry, information technology, media literacy, 

critical thinking, decision-making, problem solving, negotiation, peace building and personal and social 

responsibility;  

▪ recognise and examine beliefs and values and how they influence political and social decision-making, 

perceptions about social justice and civic engagement;  

▪ develop attitudes of care and empathy for others and the environment and respect for diversity;  

▪ develop values of fairness and social justice, and skills to critically analyse inequalities based on gender, 

socio-economic status, culture, religion, age and other issues;  

▪ participate in, and contribute to, contemporary global issues at local, national and global levels as informed, 

engaged, responsible and responsive global citizens.  
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出典：UNESCO (2015) Global citizenship education: Topics and learning objectives, pp.14-16. 

https://www.peace-ed-campaign.org/wp-ontent/uploads/2015/11/GCE_UNESCO.pdfs; 2015 

https://www.peace-ed-campaign.org/wp-ontent/uploads/2015/11/GCE_UNESCO.pdfs;%202015
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2-2．以下を参考に、世界市民教育の評価について、その留意点を説明してください。 

Assessment and evaluation are primarily considered within the context of improving learning outcomes 

and helping to determine learners’ strengths and areas for improvement, adapt curriculum and 

instructional approaches to learners’ needs, and assess the overall effectiveness of programmatic and 

classroom practices. It is important that assessment goes beyond learners’ knowledge of facts to also include 

assessment of skills, values and attitudes.  

The approach taken will depend on the context, as different education systems take different approaches 

to assessment and evaluation of learning. It will also depend on how global citizenship education is 

delivered, for example across the curriculum or within a specific subject(s) or another modality.  

Methods of assessment, formative or summative, will need to be aligned with the learning objectives and 

teaching and learning practices. Given the variety of learning objectives and competencies entailed in global 

citizenship education, a range of methods is likely to be required (for example, assignments, demonstrations, 

observations, projects, performance tasks, tests) to accurately assess learning. Too narrow a range of 

assessment methods will only provide a limited snapshot of what learners have learned.  

Educators of global citizenship education can consider the broader purposes of assessment and go beyond 

the exclusive use of the assessment of learning to include assessment for learning and assessment as 

learning. This is of particular importance as they are engaged in an area of education with wide-ranging 

transformative purposes. Current practice suggests that educators are using a mix of traditional methods 

of assessment and of more reflective and performance-based methods, such as self-assessment and peer 

assessment, that capture learners’ insights on, for example, personal transformation, deepened 

understanding of critical inquiry, and engagement and civic agency. Assessment practices aim to assess 

both personal growth/integration and social awareness. As part of assessment, educators provide learners 

with descriptive feedback that guides their efforts towards improvement. Opportunities for self-evaluation 

and reflective journals and portfolios, as well as for peer feedback, are also encouraged in the assessment 

process.  

Other issues to consider in the assessment and evaluation of global citizenship education learning outcomes 

include processes (e.g. teaching and learning practices, learner engagement) and outcomes (e.g. individual 

and group knowledge, skills, values and attitudes and achievements), as well as contextual issues (e.g. 

curriculum documents, institutional policies, teaching competencies, administrative commitment and 

support, resources, learning environment, community relationships). Throughout the planning  

process, issues of validity, reliability and fairness need to be considered in the design and application of 

assessment and evaluation practices.  

出典：UNESCO (2015) Global citizenship education: Topics and learning objectives, pp.56-57 

https://www.peace-ed-campaign.org/wp-ontent/uploads/2015/11/GCE_UNESCO.pdfs; 2015 
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解答または解答例： 

Answer Keys or Examples： 

 

問題 1 （採点のポイント） 

1-1． 

妥当性：問われている内容を正確に捉え、過不足なく適切に説明している。 

論理性：説明の構成と展開が明確で、一貫した論理が保たれている。 

明瞭性：用語や表現が整理され、読み手にとって非常に分かりやすい。 

  

1-2． 

妥当性：本文および問いを踏まえ、考察の方向と内容が適切である。 

論理性：主張・根拠・展開の関係が明確で、一貫した論理構成になっている。 

説得性：根拠や視点が適切で、読み手を納得させる説得力がある。 

 

 

問題 2（採点のポイント） 

2-1．2-2 

どちらの問いも、以下のポイントを踏まえて採点しています。 

妥当性：問われている内容を正確に捉え、適切に説明している。 

論理性：説明の構成と展開が明確で、問いに正対して一貫した論理が保たれている。 

明瞭性：用語や表現が整理され、読み手にとって非常に分かりやすい。 

 

 

 

出題意図： 

Intent of Questions： 

 

問題 1 

1-1． 

本問題は、本文で示されている内容や概念について、問いに即して整理し、他者に分かる形で説

明できるかを評価することを目的とする。内容理解の正確さに加え、説明の論理性や明瞭さを重

視する。 

  

1-2． 

本問題は、本文を踏まえた上で、自身の見解を論理的かつ根拠に基づいて展開できるかを評価す

ることを目的とする。単なる感想や一般論ではなく、本文理解に立脚した考察を通して、研究者

として議論を構築する力を問う。 

 

問題 2 

2-1. 

世界市民教育の概念理解の程度を質す問題です。世界市民教育あるいは地球市民教育という言

葉や概念には複数の背景や経緯があり、それら（網羅的である必要はありませんが）と UNESCO

の世界市民教育との対比を意識して説明できると良いでしょう。 

  

2-2. 

世界市民教育の展開に際し大きな課題となる評価について、世界市民教育に関する知識・理解に

加え、教育評価の意義・特性の理解について、その程度を質す問題です。問題文の指摘・内容を

踏まえ、どのように留意点として整理・説明するかが問われます。 

 


